
INTRODUCTION

Vision

We envision students moving efficiently, enjoying physical activity, developing physical fitness, and pursuing wellness as a part of a healthful lifestyle.

Philosophy

Physical well-being and the acquisition of efficient movement are essential needs of every individual.  Students strive to become well educated people who appreciate the importance of exercise, understand how to achieve health-related fitness, and have developed sufficient skills to enjoy participating in lifetime sports, rhythmics/dance, and other physical activities.  Physical education performs a unique function in the curriculum by providing a safe environment where students are exposed to many opportunities to develop their psychomotor, social skills, learn concepts of and apply thinking to movement, rhythmics/dance, and sports, enhance their personal and social development, and develop positive attitudes. 

Because the interests and abilities of students vary, offerings in physical education must be diversified enough to meet the individual needs of students.  In the elementary grades, students need sufficient time to develop basic skills in a variety of activities and should find success and enjoyment in movement.  In the middle and high schools, students broaden their repertoire of motor skills, increasing their understanding of health-related physical fitness, and effectively apply social skills developed through participation in sport, rhythmics/dance, and other physical activities.  The ultimate goal of quality physical education is to prepare and motivate all students to engage in daily lifelong physical activities that promote health and well-being.    
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PERFORMANCE STANDARDS AND ASSESSMENT

Standards are designed to improve the effectiveness of teaching and learning by focusing on outputs.  They do this by establishing a common core for academic learning, clearly defining what is to be taught, what kind of performance is expected, and aligning assessment so that students know where to concentrate their efforts to meet or exceed the established standards.  Success and quality of educational opportunity in a standards-based school system are measured by what students have actually learned.  Schools are challenged to judge their efforts by the learning that occurs and to hold themselves accountable for results.  

The education reform movement has prompted an effort to establish more accountability as well as nationwide standards in all subjects.  Accountability refers to the responsibility of teachers for effective teaching and hence, to a certain degree, student learning.  Assessment refers to the process of measuring and evaluating students to determine progress towards program goals.  The U. S. Department of Education expects that every educator should be accountable and that schools should be able to reach these standards with adequate support and sustained effort.  National standards suggest two kinds of education standards:  content standards (what students should know and be able to do) and performance standards (“how good is good enough?”)  Performance standards are inextricably intertwined to issues of assessment.  In effect, national standards have become the cornerstone of the educational reform movement.  

National Standards for Physical Education
In 1992, the National Association for Sport and Physical Education (NASPE), a

professional association within the American Alliance for Health, Physical Education, Recreation, and Dance (AAHPERD), published twenty Outcomes of Quality Physical Education Programs, which have been revised as the seven national content standards for physical education.  These physical education standards, sample benchmarks, and 

assessment examples were published in 1995 by NASPE in Moving into the Future – National Standards for Physical Education: A Guide to Content and Assessment.  They were developed with input from physical educators, other professionals, parents, and community members and provide a framework to help students become healthy and successful.  The document describes a “physically educated” individual and presents practical ways that physical educators can assess student achievement in becoming physically educated and in meeting the national standards.  In 1996, the Surgeon General of the United States issued a report on physical activity and health in which rationale was presented for providing quality physical education programs to address physical activity needs of youth.  The Centers for Disease Control and Prevention (CDC) published in 1997, Guidelines for School and Community Programs to Promote Lifelong Physical Activity Among Young People, in which physical activity was identified as an essential component of a healthful lifestyle.  In 1998, when NASPE took the lead in developing a definition of a “physically educated” person, it identified the knowledge and skills needed to enjoy a physically active lifestyle.

It is recommended that an emphasis on concept attainment be achieved in the following subdisciplines of physical education:

· motor development

· motor learning

· exercise science 

· biomechanics

· exercise physiology

· historical and cultural perspectives

· social psychology

· aesthetic experience

· careers related to physical education 

Additionally, in 1992, representatives from AAHPERD’s National Dance Association (NDA) joined representatives from other professional associations in music, theatre, and the visual arts to begin the process of developing national standards in the arts.  The group organized a consortium of National Arts Education Associations and subsequently prepared the National Standards for Arts Education, including the National Standards for Dance Education:  What Every Young American Must Be Able to Do in Dance.  The chart in Appendix E cross-references AAHPERD’s seven physical education standards with AAHPERD’s seven dance standards.  At the elementary and middle school levels, dance is usually integrated into physical education and taught by a physical education teacher with dance experience.  At the high school level, elements of dance education may be integrated into the lifetime sports course and offered through the physical education elective courses.  The standards for such experiences should be based on a combination of physical education and dance standards, as appropriate.  Team teaching opportunities with local dance artists and the creation of opportunities to view dance videos or live performances can provide much enrichment to instruction in rhythmics and dance.

The national physical education and national dance standards were influenced by (1) AAHPERD’s previous physical education (NASPE) and dance (NDA) guidelines, (2) the national standards movement in educational reform, and (3) the newer vision of the role of assessment in the teaching/learning process.  Moving into the Future – National Standards for Physical Education: A Guide to Content and Assessment Education Standards (NASPE) or National Standards for Dance Education: What Every Young American Must Be Able to Do in Dance can be accessed from NASPE or NDA respectively by contacting http://www.aahperd.org.  The seven National Standards for Physical Education state that:

1. Students will demonstrate competency in many movement forms and proficiency in a few movement forms.  (In this manual, the skills, concepts, and attitudes in national standard 1 are addressed in the DoDEA Standard PE1, Movement.)
2. Students will apply movement concepts and principles to the learning and development of motor skills.  (In this manual, the skills, concepts, and attitudes in national standard 2 are addressed in the DoDEA Standard PE1, Movement.) 
3. Students will exhibit a physically active lifestyle.  (In this manual, the concepts, attitudes, and skills in national standard 3 are addressed in the DoDEA Standard PE2, Physical Activity and Fitness.)
4. Students will achieve and maintain a health-enhancing level of physical fitness.  (In this manual, the concepts, attitudes, and skills in national standard 4 are addressed in the DoDEA Standard PE2, Physical Activity and Fitness.)
5. Students will demonstrate responsible personal and social behavior in physical activity settings.  (In this manual, the concepts, attitudes and skills in national standard 5 are addressed in the DoDEA Standard PE3, Responsible Personal and Social Development.) 

6. Students will demonstrate understanding and respect for differences among people in physical activity settings.  (In this manual, the concepts, attitudes, and skills in national standard 6 are addressed in the DoDEA Standard PE3, Responsible Personal and Social Development.) 

7. Students will understand that physical activity provides opportunities for enjoyment, challenge, self-expression, and social interaction.  (In this manual, the concepts, attitudes, and skills in national standard 7 are addressed in the DoDEA Standard PE3, Responsible Personal and Social Development.) 

DoDEA Physical Education Performance Standards

The DoDEA Physical Education Standards focus on the development of a “physically educated” person, emphasizing the development of movement, physical activity and fitness, and responsible personal and social development.  It is well known that students' thinking processes and attitudes dictate the way they perceive knowledge and develop skills.  Therefore, it is paramount that the application of thinking processes and development of positive attitudes be emphasized in the entire school and classroom culture as well as in the teaching and learning process in physical education.  A comprehensive prekindergarten through high school physical education program is essential to build the capacity of students to meet or exceed the three DoDEA Physical Education Standards.  These three DoDEA physical education standards are aligned to the seven national physical education standards and indicate that all students will achieve learning outcomes in:


PE1 
Movement:  The student will demonstrate competency in varied movement forms and show proficiency in a few, applying concepts and attitudes to performance.

PE2 
Physical Activity and Fitness:  The student will exhibit a physically active lifestyle, applying appropriate physical activity and fitness concepts and attitudes to the development of a health-enhancing level of physical fitness.

PE3 
Responsible Personal and Social Development:  The student will demonstrate responsible and safe behavior, applying appropriate concepts and attitudes to personal and social development. 

All teaching, learning, and assessment in physical education should focus on these three standards.  These standards can best be achieved in the context of a Coordinated School Health Program (CSHP).  A CSHP is a school-based team effort that enlists the support of the total school staff, especially classroom teachers, health and physical education teachers, the school nurse and other pupil services staff, nutrition and food services staff, and school administrators.  When joined with the home and community, we can help children and youth reach our national health goals.  Each of the standards is numbered and labeled with an abbreviated title and includes a detailed description, as follows:  

PE1 – Movement

Movement skills are explored through a broad spectrum of sequentially planned activities in which students learn to move efficiently, creatively, and effectively.  Instruction in these skills is further enhanced by a thorough knowledge and understanding of the underlying mechanics, principles, and concepts of efficient skill utilization and applications of information literacy skills, thinking skills, and positive attitudes to performance.  Along with developing motor control, students learn to work independently and cooperatively while appreciating individual differences and displaying appropriate emotional and social behaviors.  They are provided with the opportunities to combine their movement-related skills, knowledge, and attitudes to cope with new and challenging situations.  Sequentially based movement experiences are planned through instruction in preschool/elementary school motor development and rhythmic activities, and in middle and high school applications to dance and individual, dual, and team sports.  In physical education, movement experiences should provide numerous experiences for students to develop self-confidence and positive self-esteem as well as opportunities to deal with success and temporary setbacks.  Ultimately, they should provide a foundation for and desire to develop and maintain a healthful, physically active lifestyle.

PE2 - Physical Activity and Fitness

Physical fitness education is designed to lead students to value a healthful, active lifestyle.  Young people should learn the cognitive information about physical activity and fitness concepts and be involved in learning experiences that help them apply appropriate concepts, skills and attitudes to all of their physical activities and fitness experiences.  In Healthy People 2010, where the need to decrease sedentary lifestyles and obesity is targeted, the U.S. Department of Health and Human Services advocates for the need for healthful and physically active lifestyles.  In a society that is stress-ridden, sedentary, and computerized, physically active people can develop less heart disease, cancer, and diabetes than their inactive counterparts.  Associated risk factor behavioral onset begins in childhood and should be addressed in school, at home, and in the community in safe, supportive environments.  Positive physical activity related attitudes and behaviors developed in youth could significantly contribute to an enjoyable lifetime of health and wellness. 

PE3 – Responsible Personal and Social Development

Through purposeful physical education experiences, students can enhance their self-respect, positive social interactions, self-direction, and their appreciation for individual differences.  In striving to be the best they can be, young people are encouraged to appraise their skills and talents realistically, set reasonable performance goals, make a commitment to continuous improvement, take appropriate and safe risks to achieve their goals, and persevere.  They are encouraged to demonstrate responsible and safe behavior, effective communication, cooperation, and sportsmanship.  Students will understand that physical activity provides opportunities for fun, enjoyment, challenge, self-expression, and aesthetic development.  To further enrich their lives, students will analyze history, culture, and careers related to physical education. 
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DODEA PHYSICAL EDUCATION PERFORMANCE STANDARDS OVERVIEW

In physical education, we advance:

     MOVEMENT

PHYSICAL ACTIVITY 


       RESPONSIBLE



AND FITNESS 



PERSONAL AND SOCIAL













       DEVELOPMENT*


      PE1

   PE2




          PE3
1a Movement Skills

2a Physical Activity and Fitness Skills

3a Personal and Social Development Skills


Fundamental Motor Skills 

Daily Physical Activity 

Safety and Self-management


Specialized Motor Skills

Personal Fitness Competency 

Sportsmanship and Teamwork



Applications of Motor Skills 

Periodic Assessment 

Application of Literacy Skills **


1b Movement Concepts 

2b Physical Activity and Fitness Concepts 
3b Personal and Social Development Concepts

Motor Skills & Patterns 

Nature and Benefits

History and Culture Related to Physical Education 

Safety Rules & Strategies 

Physical Fitness Development and Assessment
Careers Related to Physical Education

Terminology, Rules, & Strategies

Breathing and Tension Control

Equipment and Facilities

Conditioning, Weight Management, and Health Issues

Applications of Concepts

Safety, First Aid, and Injury Prevention

1c Movement Attitudes
2c Physical Activity and Fitness Attitudes
3c Personal and Social Development Attitudes

Development of Motor Skills and Patterns 
Regular Involvement in Physical Activity 
Uniqueness and Differences
Respect for Quality in Performance 
Health and Wellness Ethic
Fun, Enjoyment, and Challenge



Self-expression and Aesthetic Experience


Notes: 

   *    The curriculum design is integrated and should be based on responsible personal and social development applications to movement, physical 

activity, and fitness experiences.

**   
In physical education, literacy skills include applications of communications, information technology, information literacy, and thinking skills 

to movement, physical activity, and fitness experiences.

PHYSICAL EDUCATION GRADE LEVEL EMPHASIS SUMMARY
STANDARDS

In physical education, we advance: 
Pre

K
K
1
2
3
4
5
6
7
8
Required

9-12
Elective

10-12












Personal 

Fitness


Lifetime Sports 
Elective Physical Education 

PE1 MOVEMENT 














PE1a Movement Skills














Fundamental Motor Skills and Patterns














Body and Spatial Awareness
X
X
X
X
X









Laterality and Directionality
X
X
X
X
X









Balance
X
X
X
X
X









Coordination
X
X
X
X
X









Locomotor Skills
X
X
X
X
X









Non-Locomotor Skills
X
X
X
X
X









Rhythmic Skills 
X
X
X
X
X









Manipulative Skills
X
X
X
X
X









Specialized Motor Skills and Patterns


X
X
X
X
X
X
X
X
X
X
X

Applications of Motor Skills and Patterns














Simple Combinations
X
X
X
X
X









Combinations In Games


X
X
X
X
X
X






Combinations In Sports                                                                                                                                                                                                                                                                                                                                                                                                                     







X
X
X
X
X
X

Combinations In Rhythmics/Dance
X
X
X
X
X
X
X
X
X
X
X
X
X

  PE1b Movement Concepts and Procedures 














Motor Skills and Patterns
X
X
X
X
X
X
X
X
X
X

X
X

Safety Rules and Strategies
X
X
X
X
X
X
X
X
X
X

X
X

Terminology, Rules, and Strategies 
X
X
X
X
X
X
X
X
X
X

X
X

Equipment and Facilities 


X
X
X
X
X
X
X
X

X
X

         Applications of Concepts and Procedures
X
X
X
X
X
X
X
X
X
X

X
X

PE1c Movement Attitudes 














Development of Motor Skills and Patterns 
X
X
X
X
X
X
X
X
X
X

X
X

Respect for Quality in Performance 



X
X
X
X
X
X
X

X
X

X
ESSENTIAL to teach and assess 

** Denotes work and commentary included in this manual

I
INTEGRATED into movement, games, sport, rhythmic/dance, and/or fitness activities, as appropriate.


A 
   APPLICATIONS of communications, information technology, information literacy, and thinking in physical education 

Blank  
OPTIONAL to teach and assess
STANDARDS

In physical education, we advance:
Pre

K
K
1
2
3
4
5
6
7
8
Required

9-12
Elective

10-12












Personal 

Fitness
Lifetime Sports 
Physical Education Elective

PE2 PHYSICAL ACTIVITY AND FITNESS














PE2a Physical Activity and Fitness Skills 














Daily Physical Activity
I
I
I
I
I
X
X
X
X
X
X
I
I

Personal Fitness Competencies and Practices
I
I
I
I
I
X
X
X
X
X
X
I
I

Periodic Assessment






X
X
X
X
X



PE2b Physical Activity and Fitness Concepts 














Nature and Benefits
I
I
I
I
I
X
X
X
X
X
X



Physical Fitness Development and Assessment
I
I
I
I
I
X
X
X
X
X
X



Health-related Fitness




I

I

X

X

X
I
I

Skill-related Fitness





X

X

X
X
I
I

Body Alignment  


I

I

X

X

X
I
I

Body Mechanics



I

X

X

X
X
I
I

Breathing and Tension Control



I

X

X

X
X
I
I

Conditioning, Weight Management, and Health Issues
I
I
I
I
I
X
X
X
X
X
X
I
I

Safety, First Aid, and Injury Prevention 
I
I
I
I
I
X
X
X
X
X
X
I
I

PE2c Physical Activity and Fitness Attitudes














Regular Involvement in Physical Activity and Fitness
I
I
I
I
I
X
X
X
X
X
X
I
I

Personal Fitness


I

I

X

X

X
I
I

Lifetime Fitness




I

X

X

X
I
I

Fitness for Everyone





X

X

X
X
I
I

Health and Wellness Ethic


I
I
I
X
X
X
X
X
X
I
I

PE3  RESPONSIBLE PERSONAL & SOCIAL DEVELOPMENT














PE3a Personal and Social Development Skill Applications














Safety and Self-Management
I
I
I
I
I
I
I
I
I
I
I
I
I

Sportsmanship and Teamwork
I
I
I
I
I
I
I
I
I
I
I
I
I

Application of Literacy Skills* 
A
A
A
A
A
A
A
A
A
A
A
A
A

PE3b Personal and Social Development Concept Applications














History and Culture Related to Physical Education




I
I
I
I
I
I
I
I
I

Careers Related to Physical Education



I
I
I
I
I
I
I
I
I
I

PE3c Personal and Social Development Attitude Applications














Uniqueness and Differences
I
I
I
I
I
I
I
I
I
I
I
I
I

Fun, Enjoyment, and Challenge
I
I
I
I
I
I
I
I
l
I
I
I
I

Self-Expression and Aesthetic Experience
I
I
I
I
I
I
I
I
I
I
I
I
I

X
ESSENTIAL to teach and assess 

** Denotes work and commentary included in this manual

I
INTEGRATED into movement, games, sport, rhythmic/dance, and/or fitness activities, as appropriate.


*  A 
APPLICATIONS of communications, information technology, information literacy, and thinking in physical education 

Blank 
OPTIONAL to teach and assess 

PHYSICAL EDUCATION COURSE CODES

TITLE
COURSE CODE
GRADE
WEEKS
GRAD TYPE
COMMENTS

Physical Ed 5A
PEGE01
5
9 
N/A


Physical Ed 5AB
PEGE02
5
18 or 36
N/A


Physical Ed 6A
PEGF01
6
9 
N/A


Physical Ed 6AB
PEGF02
6
18 or 36
N/A


Physical Ed 7A
PEG101
7
9
N/A


Physical Ed 7AB
PEG102
7
18 or 36
N/A


Physical Ed 8A
PEG201
8
9
N/A


Physical Ed 8AB
PEG202
8
18 or 36
N/A


Personal Fitness
PEF301
9-12
18
GP
Required Course for Graduation

Lifetime Sports
PEL301
9-12
18
GP*
Required Course for Graduation

Elective Physical Education 
PEG402-409





Conditioning Sports and Activities
PEG402
10-12
18 or 36
GP*


Fielding Sports 
PEG403
10-12
18 or 36
GP*


Ball Control Sports
PEG404
10-12
18 or 36
GP*


Net/Wall Sports 
PEG405
10-12
18 or 36
GP*


Target Sports 
PEG406
10-12
18 or 36
GP*


Aquatics 
PEG407
10-12
18 or 36
GP*


Combative Sports 
PEG408
10-12
18 or 36
GP*


Rhythmic/Dance Activities
PEG409
10-12
18 or 36
GP*


*Graduation credit for Physical Education
DoDEA Physical Education Assessment Standard

Teachers employ multiple strategies to gather data on student achievement of established standards.  Historically, physical education teachers were trained in a traditional assessment mode, one that advocated the use of standardized tests for assessing physical fitness and movement skills (motor skills, dance, and sport).  Such tests have a high degree of validity and reliability and are accompanied by tables or norms or criterion-referenced standards.  This traditional model of assessment involves having the teacher:

· formally cite the objectives of instruction (typically cognitive, psychomotor, and affective);

· pre-assess students;

· measure achievement of unit and lesson plan objectives using valid and reliable tests during and after delivery of appropriate instructional activities; and

· evaluate student progress towards meeting the cited objectives in a formative framework using a criterion-referenced grading system.

From the practitioner’s viewpoint, however, such tests tend to be impractical and often fail to measure the instructional objectives of interest to the teacher.  Recently, a number of alternative assessment strategies are being used and serve both the needs of students in a changing world and the demands of parents for responsibility in the classroom.  Alternative assessment can take many forms, e.g., product, portfolio, or performance assessment.  They are characterized by the following: *

· tasks that directly examine the behavior the teacher wishes to measure;

· a focus on product and quality of performance;

· criterion-referenced scoring;

· assessment of higher levels of learning;

· student participation in the development of the assessment and ownership of the final product; and

· assessment criteria that are given to all students in advance.

More recently, performance assessment is being embedded in the physical education curriculum to guide instruction and provide diagnostic feedback on instruction.  It provides students the best opportunity to demonstrate what they know, value, and do.  A shift from teacher directed assessment to more self and peer assessment is also occurring.  Alternative assessment is labeled “authentic” when the tasks are conducted in real-life contexts.  For example, to assess student learning in a physical fitness unit, traditional assessment involving written unit tests of knowledge or projects such as essays can be delivered.  In contrast, an alternative assessment might consist of a cooperative learning group involved in the following example of “authentic” assessment.  Students will: (1) assess the physical fitness needs of selected individual volunteers at the school, (2) design a customized physical fitness program for these individuals, (3) plan instruction for these individuals on how to safely and effectively participate in fitness

* Source: Bartz, Anderson-Robinson, & Hillman, Performance Assessment: Make Them Show What They Know, 1994.

activities, and (4) monitor the individuals as they progress through the program.  At each stage of the process, students should present written and/or oral synopses and reflections of their challenges and successes, culminating in a portfolio that reflects both the products and process of student learning.  This type of assessment can be considered “alternative” to more traditional forms of assessment and as “authentic” because it assesses performance in a real-life rather than a contrived context.  

This manual recommends a balanced use of both traditional and alternative assessment options.  Teachers should use the option that best assesses the instructional objectives of their physical education unit and lessons as based on approved DoDEA standards.  More recently, performance assessment is being embedded in the physical education curriculum to guide instruction and provide diagnostic feedback on instruction.  Rubrics can be used effectively with alternative assessments such as portfolios, event tasks, and student performances.  The rubric performance criteria should be preestablished for each event and shared with the student.  Student involvement in the development of specific rubric scales and criteria may aid student learning in many situations.

DoDEA Physical Education Rubric Scoring System 

DoDEA’s physical education assessment standard is modeled after the DoDEA health education scoring rubric based on the work of the Council of Chief State Schools Officers~State Collaborative on Assessment and Student Standards (CCSSO~ SCASS) Health Education Assessment Project.  Scoring skill(s), concept(s), and/or attitude(s) can assess student achievement as addressed in a performance task, using separate five-point rubric scales, one for skill(s), one for concept(s), and one for attitude(s).  Samples of student work have been included in this manual as models of work accompanied with their related score and commentary.  Please note that the following rubric scales are generic in nature and intended to guide educators in developing their own specific rubrics that are age and developmentally appropriate. 

Assessment of a Student's Skill Proficiency

The assessment of a skill(s) is based on the student's level of proficiency in applying the skill in an authentic performance task.  The Skill(s) Rubric Scale that follows is based on a one-to-five continuum.  A score of four is considered to be "standard setting" and a score of five is considered to exceed the standard.


Assessment of a Student's Conceptual Understanding and Thinking Applications

The assessment of conceptual understanding includes knowledge of accurate facts and the ability to see relationships, draw conclusions, and demonstrate comprehensiveness in a response.  Student scores are based on the accuracy and completeness of information provided by means of authentic performance assessments.  The Concept Rubric Scale that follows is based on a one-to-five continuum.  A score of four is considered to be "standard setting" and a score of five is considered to exceed the standard.


Assessment of a Student's Attitudes 

The assessment of attitude(s) includes the students’ appreciation of and commitment to personal, family, and/or community wellness and acceptance of responsibility for self–management.   Student scores are based on the accuracy and completeness of the response provided by means of authentic performance assessments.  The Attitude(s) Rubric Scale that follows is based on a one-to-five continuum.  A score of four is considered to be "standard setting" and a score of five is considered to exceed the standard.


DoDEA Physical Education Assessment Overview

At each grade level, teaching and learning, including assessment, support implementation of the three DoDEA physical education standards that focus on the development of:

PE 1 - Movement 

PE 2 - Physical Activity and Fitness 

PE 3 - Responsible Personal and Social Development 

The DoDEA Standards Writing Group has developed limited examples of activities or sample performance tasks for these three DoDEA standard areas.  The following charts provide an overview of the activities or performance tasks by grade level for each of the three physical education standard areas.  

PE1 Movement

Prekinder-garten
Students demonstrate an ability to locate and work in a personal space, finding sufficient space to work safely, not touching other students, and not touching walls or objects.

Students demonstrate an ability to move safely with their eyes looking ahead, by moving to an open space, and by being aware of others and surroundings.

Kindergarten
Students create and demonstrate two different balance positions focusing on equal weight distribution, control while getting into and out of the balance positions, and maintaining balance for at least three seconds.

Students locate a personal space where they are not touching others.

Grade 1
Students correctly demonstrate the difference between locomotor and non-locomotor movement by travelling around the room using locomotor movement and staying in personal space when performing non-locomotor movements.

Grade 2
Students apply the knowledge that practice improves performance by continuing to work toward hitting the target until successful three times in a row.

Students demonstrate respect for others’ feelings and ability level by using positive words during feedback. 

Students recognize the critical element of stepping with opposition by looking for the throwing arm back and stepping with opposite foot forward. 

PE1 Movement Cont.



Grade 2 Continued
Students use feedback from a partner to step toward a target, moving smoothly and sequentially while using opposition with proficiency.

Students, as evaluators, demonstrate respect for others’ feelings and ability levels by providing at least two verbal and two nonverbal cues.

Grade 3
Students exhibit the ability to analyze the correct form for the underhand throw, including starting in the correct stance, swinging the arm back, stepping forward with the opposite foot, swinging the arm forward, pointing fingers toward the target, and following through upon release. 

Grade 4
Students exhibit the ability to perform long rope jumping skills consistently and rhythmically.

Grade 5
Students demonstrate their knowledge of safety as it pertains to physical activity by creating media that educates about safety.

Grade 6
Students demonstrate knowledge of the importance of proper body alignment for future good health and know how it affects everyday life by assessing their own strengths and weaknesses in their body alignment and planning to apply what was learned throughout their daily activities.

Grade 7
In a dance routine, students can appreciate the satisfaction of seeing individual parts come together to make a total product.  Students demonstrate the critical elements of locomotor and non-locomotor skills (various directions, formations, intensity of movement, heights, and speeds) and execute them in a creative dance to a musical beat.

Grade 8
Students appreciate the need for safety in wearing the proper attire for physical activity and value the potential for improved performance associated with wearing proper attire.

HS- Personal  Fitness
Students undergo a self-administered physical fitness assessment, produce evidence that demonstrates their understanding of their own personal fitness level, and plan a workout schedule to help improve their level of physical fitness. 

HS-Lifetime

Sports
Students access and correctly interpret the rules for fair and foul balls, an infield fly, and a “force and tag” out when officiating in a game situation.

HS-Elective 

Physical

Education


Students design and implement activities on a skills progression checklist by selecting three areas for skill improvement and then practicing each designated skill during independent time (charting progression during class time by utilizing the checklist as a guide and verifying improvements by analyzing dated check-sheets). 

PE2 Physical Activity and Fitness 

Prekinder-garten
Students identify how specific exercises work different muscles by responding with correct movements to the body part named.

Kindergarten


Students identify changes that occur when participating in a vigorous workout.
Students identify changes that occur as a result of participating in a vigorous exercise (increased breathing, heart rate, and sweating).

Students develop heart-lung endurance by participating in a game throughout the entire class period.

Grade 1
Students identify the effects of exercise on their body (heartbeat, breathing rate, and amount of sweating).

Students identify exercises that improve specific physical fitness components by correctly locating and standing by the picture that demonstrates the cited component.

Grade 2
Students identify the specific components of physical fitness (flexibility, muscular fitness, heart-lung endurance, and body composition). 

Grade 3
Students recognize the components of flexibility and muscular fitness. 

Grade 4
Students exhibit ability to take personal responsibility valuing and committing to continue physical activity during personal time (by signing a contract setting goals, valuing the commitment, having fun, and keeping the commitment).

Grade 5
Students analyze methods for determining flexibility, muscular strength, and muscular endurance.

Grade 6
Students determine their pulse rate at the throat and wrist sites.

Grade 7
Students exhibit the ability to create an exercise circuit that improves their cardiorespiratory endurance, muscular endurance, muscular strength, and flexibility. 

Grade 8
Students distinguish among the components of health and skill related fitness.

HS- Personal  Fitness
Students administer health related physical fitness tests to themselves and/or others and use the results to design a personalized fitness program. 

HS-Lifetime

Sports
In devising practice sessions for receiving tennis serves, students include specifications and demonstrations of the skill in their proposals.  They also should address conditioning for tennis in their proposals.  Students cite three beneficial warm-up activities that are appropriate for tennis.

  HS-Elective

Physical

Education


Students demonstrate sufficient total body flexibility to perform a variety of sport and other physical tasks. 

PE3 Responsible Personal and Social Development 
Prekinder-garten
During any physical activity, it is important that students pay attention to the teacher’s signal.  Students will recognize and respond to a designated attention-getting signal.

Kindergarten
Students work together in their groups and successfully complete a cooperative task.

Grade 1
Students identify physical activities that they enjoy, citing the reasons why participating in these activities makes them happy.

Grade 2
Students simulate a demonstration of positive as well as negative resolutions of conflict in a physical activity setting and discuss the possible results of each.

Grade 3
In learning to be more cooperative and sensitive to the needs and feelings of others, students should help others, accept feedback from others, and interact consistently with both genders.  Students exhibit the ability to identify opportunities to develop interpersonal relationships through self-assessment after participation in a physical activity.

Grade 4
Students exhibit the ability to analyze personal strengths and weaknesses in a cooperative activity setting.

Grade 5
In physical education, the development of responsible personal and social skills, concepts, and attitudes deals with issues such as self- respect, cooperation, perseverance, and other positive attributes.  Students exhibit the ability to reflect on and describe their affective development gained when playing in a group game situation. 

Grade 6
When students spend time reflecting on the feelings they get from the successful performance of a skill, they are often motivated to try more difficult skills.  Students demonstrate motivation to continue to improve skills in physical education.

Grade 7
Students empathize with other students, acknowledging the cooperation and effort needed to create a new game and teach it to others.    

Grade 8
Students need to be sensitive to people with special challenges and appreciate the effort needed for them to succeed in physical activities.  

Students display empathy for other students with special needs.

HS Personal  Fitness
Students demonstrate self-discipline in solving problems in the design and implementation of personal fitness plans.

HS- Lifetime Sports
Students imagine traversing a visually identified par-course and predict potential personal difficulty and safety.

HS- Elective Physical Education
Students demonstrate a competitive spirit that strives to win fairly and accept defeat rationally.

GRADE LEVEL/COURSE STANDARDS

How to Understand and Use the Grade Level/Course Standards

The manual contains sections that are grade or course specific for prekindergarten through the required and elective high school physical education courses.  Each section includes the physical education standards for that grade or course.  The manual also contains course descriptions for Grades 5 through Grade 8 physical education, along with the required high school Personal Fitness and Lifetime Sports and the Elective Physical Education courses.  The DoDEA physical education standards have the following features:

· Each physical education standard is identified by a symbol, consisting of letters and a number.  There are three standards for physical education.  The symbols for the physical education standards are PE1, PE2, and PE3.  These symbols appear throughout the manual wherever there is a reference to a physical education standard.

· Physical education standards contain sub-parts.  Each part is a performance description, identified by a lower case letter such as a, b, c, and so on.

· Performance descriptions are narrative descriptions of what students should learn and the ways they should demonstrate the skills, concepts, and attitudes they have developed in physical education.  Performance descriptions are also referred to as content standards (what students should know and be able to do.)

· Examples of activities are descriptions of the kinds of work students might do to demonstrate their achievement of the physical education standard.  They indicate the nature and complexity of activities that are developmentally appropriate.  They are examples only and neither represent requirements nor a complete list of possible activities.  When developing activities, teachers are encouraged to have students encounter the "big ideas" worth knowing, use a multiple intelligences approach, and involve students in authentic learning experiences. 

· A work sample and commentary appears on the pages immediately following the examples of activities, where completed.  The work samples were provided by DoDEA Physical Education Standards Writing Group members who developed sample grade-level performance tasks for essential teaching areas.  
Each performance task work sample and commentary provides the following information: 
· The task is a general description of the task the students were given to complete.  It describes the specific skill(s), concept(s) and/ or attitude(s) to be demonstrated in the student work.  It also provides ideas for appropriate products or projects that students could construct to demonstrate their skills, knowledge, and attitudes.

· Circumstances of performance identify the conditions under which the work was performed.

· What the work shows explains the criteria for a standards-setting performance.  It identifies the standard(s) addressed in the student work sample and gives a brief description(s) of standard setting work.

· Work samples are actual DoDEA student work that was collected from the teachers on the DoDEA Physical Education Standards Writing Group who volunteer to field-test the performance tasks.  The samples include scoring points and commentaries to help other teachers better understand the DoDEA physical education rubric scoring system and the rationale for the scores.  The commentary draws attention to the qualities of the work in relation to the task description and skills, concepts, or attitudes being assessed.  The student work samples, scores, and commentary were determined through an inter-rater reliability scoring process by members of the DoDEA Physical Education Standards Writing Group.  This was the beginning of an ongoing process of collecting work samples and training teachers in scoring student work.
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Skill(s) Rubric Scale





5—The response shows evidence of the ability to apply physical education skills and exceeds proficiency through the formation of a unique and complex response that involves planning and forethought.





4—The response shows evidence of ability to apply physical education skills and is complete and contains no inaccuracies.





3—The response shows application of physical education skills and it may be complete but may contain several minor inaccuracies.





2—The response shows limits in the application of physical education skills and contains inaccuracies or is incomplete.





1—The response shows little or no application of physical education skills.














Concept Rubric Scale





5—The response synthesizes the relationship of movement or physical fitness concepts to a healthful, physically active lifestyle; is supported by comprehensive and accurate information and applications of thinking, and exceeds proficiency through formulation of a unique and complex conclusion about movement or physical fitness concepts to a healthful, physically active lifestyle.





4—The response focuses on the relationship of movement or physical fitness concepts to a healthful, physically active lifestyle; is supported by comprehensive and accurate information and applications of thinking, and draws conclusions about the movement or physical fitness concepts related to a healthful, physically active lifestyle.  





3—The response shows relationships between two or more movement and/or physical fitness concepts and includes breadth of information and applications of thinking, but may contain several minor inaccuracies.





2—The response shows limited understanding of or thinking about the information presented on the movement or physical fitness concepts and contains inaccuracies or is incomplete.





1—The response addresses the assigned task but provides little or no accurate information or thinking about movement or physical fitness concepts.








Attitude(s) Rubric Scale





5—The response consistently maintains positive attitudes and mindful consciousness and exceeds expected behavior and expression of advocacy for quality movement, physical activity, and physical fitness. 





4—The response addresses the selected attitude(s) and consistently focuses on an appreciation and commitment to personal, family, and community wellness and an acceptance of responsibility based on an ethic that fosters quality movement and/or health enhancing levels of physical activity and physical fitness.





3—The response addresses the selected attitude(s) and shows definite commitment and acceptance of responsibility but may be inconsistently expressed.





2—The response addresses the selected attitude(s) and shows some appreciation of the topic and some acceptance of responsibility.





1—The response addresses the selected attitude(s) and provides little or no appreciation, commitment, or acceptance of responsibility related to fostering quality movement and/or health enhancing levels of physical activity and physical fitness.
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