QUESTIONING FOR UNDERSTANDING

STRUCTURES


STRATEGIES
SKILLS



Models of Teaching:

· Problem Based Learning

· Resource Based Learning

· Cooperative Learning

· Inductive Thinking (Taba)

· Inquiry Teaching (Suchman)

· Discovery Learning (Bruner)

· Cognitive Apprenticeship (Collings, Brown, Newman)

Other:

· Whole Faculty Study Groups

· Interested Peer Study Groups

· Peer Coaching

· Socratic Seminars for students 


· The learning structure is emphasized and the question process is de-emphasized.

· Wait  Time 1 and Wait Time II

· Plans are made to redirects, prompts, and probes

· Knows the desired outcomes of a learning episode,  plans for higher level questions that could possibly be used in class.

· Purposely designs a learner interactive environment

· Deliberately plans questions that allow students to demonstrate understanding. Questions are purposely geared toward the analysis, synthesis, and evaluation levels of thinking. (divergent thinking)

· Teaches students questioning techniques (ala Socratic questioning, etc.)

· Teacher strategically moves from main deliverer of knowledge to mentor/facilitator role.

· Teacher engages in reflective practioning via: taped sessions with students-self review, peer observation with value neutral feedback, self-survey on questioning, student evaluation of questioning skills.
Teachers assure questioning for understanding by:

· Incorporating higher level thinking, both critical and creative, into the lesson

· Providing opportunities for creative thinking and creative products

· Providing every student with opportunities for active involvement and creative thinking

· Eliciting responses from volunteers and non-volunteers

· Asking carefully and clearly formulated questions, providing wait time, before calling on students to respond

· Using a variety of questioning and clarification techniques (e.g., factual, opinion, supportive, evidence, rephrasing) for all students

· Anticipating and appropriately responding to student misconceptions

· Using information gained to adjust teaching

· Assessing learner progress on a continuous basis

· Demonstrating sensitivity and responsiveness to the personal ideas, needs, interests, and feelings of students

· Creating a courteous, respectful classroom climate

· Promoting positive student-student, student-teacher relationships
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Wait Time I


  Students are always allowed 3 seconds or more of Wait Time I .


Most of the time students are allowed  3 seconds or more of Wait Time 1.
Rarely are students allowed 3 seconds or more of Wait Time 1.
 Students are never allowed 3 seconds or more of Wait Time 1.

Wait Time II
Students are always allowed 3 seconds or more of Wait Time II.


 Most of the time students are  allowed 3 seconds or more of Wait Time II. 


Rarely are students allowed  3 seconds or more of Wait Time II.


Students are never allowed 3 seconds or more of Wait Time II. 



Volunteer/non-Volunteers
There is always an equal amount of volunteers and non-volunteers that are called upon throughout the lesson. 


Most of the time there is an equal amount of volunteers and non-volunteers that are called upon throughout the lesson. 


Rarely is there an equal amount of volunteers and non-volunteers that are called upon throughout the lesson. 


Never is there an equal amount of volunteers and non-volunteers that are called upon throughout the lesson. 



Group/Individual Balance
Most of the time all students are simultaneously engaged in questioning .


Some of the time all students are simultaneously engaged in questioning.
Rarely are all students simultaneously engaged in questioning.
Never are all students simultaneously engaged in questioning.

Equity & Expectations
Always during the class period, all types of performing students are called upon equally.


Some of the time during the class period all types of performing students are called upon.
Rarely during the class period are all types of performing students are called upon.
N ever during the class period are all types of performing students called upon .

Follow-up & Elaboration Questions
Most often students’ questions are used as follow-up or elaboration points.


Some of the time students’ questions are used as follow-up or elaboration points.
Rarely are students’ questions are used as follow-up or elaboration points.
 Never are students’ questions are never used as follow-up or elaboration points.

Redirection of Questions & Responses
 Students are always recipients of redirected responses or questions that emanate from other students.


Often students are recipients of redirected responses or questions that emanate from other students.
Occasionally students are recipients of redirected responses or question that emanate from other students.
Students never are recipients of no redirected questions or responses from each other.

Safe, Risk-taking Environment
Students always feel safe in the classroom environment and feel  they are supported in risk-taking by the teacher.


Students sometimes feel safe in the classroom environment and feel they are supported in risk-taking by the teacher.
Students rarely feel safe in the classroom environment and rarely feel supported in risk-taking by the teacher.
Students never feel safe in the classroom environment and do not feel supported in risk-taking by the teacher.

Questions that generate thinking for understanding


Posed questions always generate thinking for understanding.


Posed questions sometimes generate thinking for understanding.


Posed questions rarely generate thinking for understanding.


Posed questions never generate thinking for understanding.



Questions that are congruent with outcomes of understanding


All questions are congruent with outcomes of understanding.


Some questions are congruent with outcomes of understanding.


Rarely are questions congruent with outcomes of understanding
Never are questions congruent with outcomes of understanding

Student-Generated Questions
Most students ask questions that are at the “Thinking about Thinking” or “Transforming” level


Some students ask questions that are at the “Thinking about Thinking” or “Transforming Level”


Most Students asks questions that are at the “Organizing Information” level or “Accessing Information” 
Most students ask questions only at the “Accessing Information” level.

